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PREFACE 


Picture Your Blissymbols, is an approach to Blissymbolics that 
focusses upon: 


Enjoyment OAT 
Interaction AeA. 
Individualization ral 
Instruction (Oe 
Evaluation N/ 


Through a set of 312 Stamp-Flashcards, an instruction manual 
and a set of support materials, instructors and students are 
introduced to the system of Blissymbolics in a way that 
encourages them to enjoy their interaction as they participate 
in individualized instruction. Evaluation of the student's 
learning is facilitated in the process. 


Picture Your Blissymbols adds illustrations to Blissymbols to 


demonstrate in a fun way, the meaning underlying each 
Blissymbol. The pink embellishments added to the black 


Blissymbols provide reminders to both students and instructors 
as to the concepts represented by Blissymbols. The goal is to 
make Blissymbol learning and Blissymbol communication easy, 
interesting and enjoyable for everyone involved! 


We have long witnessed successful instructors demonstrating 
their excitement and respect for the system of Blissymbolics 
within instructional programs. Their appreciation of the 
system's capabilities combined with relaxed, interactive 
communication situations, has produced countless rich learning 
opportunities for nonspeaking persons. Discovering the 
meaning of individual Blissymbols and exploring the many ways 


of using them has provided instructors and students around the 
world with a shared interest and the strong bond that comes 
from the joy of’ learning together. A frequent addition to 
this process has been the spontaneous adding of graphic 
enhancements to demonstrate the meaning represented by the 
Blissymbol. This has been accompanied by verbal explanations, 
gestures, and role playing. The result has been creative 
teaching and learning! 


Through our interaction with instructors and Blissymbols 
users, our knowledge of the strengths of Blissymbolics has 
constantly been reinforced. It is a system that is 
stimulating to learn and to teach, and that contributes to 
broad development. It provides the user with growing 
communication capabilities and gradual entry to traditional 
orthography. Through teaching and communicating with such a 
system, instructors can observe many behaviours that allow 
them to evaluate each student's communication potential. Abs! 
Paci wearing the initial learning of the system of 
Blissymbolics, we hope to ensure that any nonspeaking person 
who is able to learn and benefit from the strengths within the 
system will have the opportunity to do so. 


The publishing of Picture Your Blissymbols, has been possible 
at this time, thanks to the creative teaching and shared ideas 
of many Blissymbol instructors, the new Blissymbol typesetting 
font supported by the Kiwanis Club of Toronto and the highly 
valued consultation of several augmentative communication 
specialists. 


We appreciated the suggestions made by Penny Parnes and the 
consultants from the Augmentative Communication Service of the 
Hugh MacMillan Medical Centre (formerly Ontario Crippled 
Children's Centre), as we first explored the types of 
instructional support that were needed. The ideas for 
teaching and embellishing Blissymbols contributed by Barbara 
Rush and Margaret Huber of the Hamilton-Wentworth Public 
School Board provided a very supportive beginning to the 
project. As we began regular meetings to select the 
vocabulary and develop ways of enhancing each Blissymbol we 
had the help of Joan Bruno from the Children's Seashore House, 
New Jersey. Sensitive advice relating to the use of 
Blissymbols by mentally retarded adults was given by Susan 
Sansone and Barbara McGarry of the New York Association for 
the Help of Retarded Children, and ideas relating to 
vocabulary selection and the instructional manual from Gail 
Van Tatenhove, Communication Systems Evaluation Center, 
Florida. The consultation of Geb Verburg, from the Hugh 
MacMillan Medical Centre, throughout the study was invaluable. 


The broad knowledge, constructive approach and artistic talent 
brought to the project by George Karlan of Purdue University, 
made a strong and highly valued contribution to the entire 
project. Claudia Wood and Jinny Storr gave welcomed 
Blissymbol expertise throughout our working time together. 
Bringing their unique contribution, were Gary Beelick and 
Monika Jakubcsik who provided the design and illustration 
components of the project. Laura Woods provided much needed 
co-ordinating support to all the many activities. The patient 
and capable word processing provided by Lesley Carter was 
greatly appreciated. 


We like towthink that. Picture Your Blissymbols “provides “a 
similar perspective to teaching a graphic communication system 
as the innovative Autocom brought to accessing and technology. 

In the early 70's Gregg Vanderheiden and his colleagues at the 
Trace Centre, Madison, Wisconsin, designed a device that 
adapted to the capabilities of the learner, providing an 
innovative alternative to the approach we had all previously 
relied upon, that of training the student to meet the 
capabilities of the device. It was an exciting breakthrough. 

in Precure Your Blissymbols, we offer a teaching approach that 
turns away from training the student to respond to a given 
symbol and instead provides ways of enhancing the symbol to 


respond to the learner. The instructor "pictures" the 
Blissymbol so the graphic presentation relates to the 
capabilities and understanding of the student. Several ways 


of illustrating Blissymbols are suggested, but we encourage 
instructors to rely on their own knowledge and to vary the 
illustrations to match the specific knowledge and experience 


of each student. A symbol makes sense only as it becomes 
meaningful to the learner, hence the instructor must discover 
what makes each symbol meaningful. Our illustrations are 


suggestions only, to be used or discarded in favour of more 
relevant enhancements. 


We urge instructors to enjoy the structure and meaning-base of 
Blissymbolics and let the system's capabilities contribute to 
their instructional programs. This” first. “edition. “of the 
Instructional Manual is the starting point. The ideas we have 
included are preliminary ones to help you get started. We ask 
that you help us in developing this manual further, and we 
invite you to send us accounts of your successful and 
Givficult experiences with Picture Your Blissymbols. 
Instructional suggestions relating to Picture Your Blissymbols 
have already been received from Gail Van Tatenhove who 
contributed to the development of Picture Your Blissymbols. 


Her guidelines have been included in Appendix C. We will 
share, in future printings of the manual, all submissions that 
we feel can benefit other instructors. As our "thank-you" to 


all who send us ideas, we will send each person giving us a 
submission (whether or not it is selected for inclusion in the 
manual) a complimentary copy of the next printing of the 
Instructor's Manual. 


We hope that this kit will provide an enjoyable entry into 
Blissymbolics for those students who require a_e special 
teaching approach, but who nonetheless can benefit from the 
extensive capabilities of the system of Blissymbolics. 
Through beginning augmentative communication with Blissymbols, 
they will gain experience within a system that can serve them 
well, either as their lifetime communication system, or until 
they become fluent in traditional orthography. 


Shirley McNaughton Anne Warrick 
Executive Director Programme Co-ordinator 


INTRODUCTION 


infchoosingy Pictures Your: Blissymbols you are selecting. a 
flexible and creative instructional approach to Blissymbolics. 
You are involving your students in an instructional program 
that relies upon the structure, principles and communication 
capabilities within Blissymbolics. 


Blissymbolics is an augmentative communication system with a 


Standard vocabulary of over 1700 symbols. It was originally 
created by Charles K. Bliss as an international communication 
system in the 1940's (Bliss, 96S). The system is being 


further developed and expanded through the Blissymbolics 
Communication Institute assisted by its associates around the 
world. 


Some Blissymbols are immediately recognizable; some present 
ideas require the understanding of more abstract concepts for 
retention; and some, such as questions, pivina lee yand 


negative/positive concepts, use arbitrary representations, 
mathematical signs and punctuation to provide a semantic base. 
Clearly a system using these several types of symbols can 
accomodate a wide range of cognitive functioning and can serve 
well as a "system to grow with". 


Picture Your Blissymbols consists of a Stamp-Flashcard_ Book 
containing an initial vocabulary of 312 enhanced Blissymbols, 
and the same set of Blissymbols unembellished. ies 
Instructional Manual gives suggestions for introducing and 
teaching, Blissymbolics and for evaluating .each students 
communication potential. It is strongly recommended that 
imstructors negularlywrefer to section: 2, Finding.Meanings, in 
Blissymbols for Use for the meaning components and explanation 


Of each symbol. 


Picture ‘Your Blissymbols ash savailable=yinw® 3h ftormats: as 
Stamp-F -Flashcard Book with Instructional Manual; as Stamp- 
Flashcard Book, Instructional Manual and Blissymbols for Use 


and eR pooenon a in kit form, providing the Stamp-Flashcard 
Book, Instructional Guide, Blissymbols for Use and Supplement 
and Ga teec meer or materials. Additional publications and 
materials relating to the application of Blissymbolics are 


listed in Appendix A. 


Who Should Use Picture Your Blissymbols? 


ee a 


Pilctune sow oureechlissymbols, pis.” “fom the inexperienced or 
developing augmentative communication user, who requires the 
addition Ot graphic enhancements to the system OL 
Blissymbolics in its introductory stage. The approach was 
designed for the students who have the potential to use 
Blissymbolics, but have yet to experience the formal use of an 
augmentative communication system. It is for students who 


will benefit from the organization and structure of 
Blissymbolics as motivation and support for their continuing 
cognitive growth. It is for those students whose emerging 
language development, and desire to communicate, can be met by 
a simplified approach to the system of Blissymbolics. sigs 
OCrersw WnStructors , parents, caregivers, and program 
assistants a way of supporting a communication system that can 
recognise and truly reflect the user's present level, and can 
accomodate and facilitate understanding and communicative 
development. 


Some students may require experiences and instruction before 


moving to Picture Your _Blissymbols. Symbolic association, 
means-ends causality, | and object permanence all require 


attention before a graphic augmentative communication system 
can be constructive. When these cognitive abilities have been 
demonstrated, the organization and structure of Blissymbolics 
provides a system for positive communicative experiences, and 
will support as well, the development of students' abilities 
to classify, associate, sequence, generalize, and recall 
events. 


In considering the above factors, it must always be kept in 
mind that the primary indicator tor jihey introductions of sany 
augmentative communication system is the student's desire to 


communicate. Some people, with) “asaistrongay.desine) ito 
communicate, will succeed even though physical and or 
experiential deficits restrict their demonstration of the 
recognized readiness’ factors. Accurate observation and 


interpretation of behaviour in several settings, can give the 
instructor insight into the nonspeaking person's cognitive 


capabilities and experiential knowledge. Bretures@e our 
Blissymbols is for the person who shows interest in 
communication and seeks interaction. It is for those without 
speech, who demonstrate in unique and personal ways, their 


wish to be a part of family and peer relationships. 


Students who are not appropriate for Picture Your Blissymbols 
may benefit from use of selected pictures and concrete 
representations. The use of objects, miniatures, photographs 
and pictures, may form the basis for an appropriate 


communication system for them. 


What is SPicture Your Blissymbols"? 


"Picture Your Blissymbols" is an instructional approach to the 
system of Blissymbolics. The stamp-flashcard vocabulary of 
312 words and phrases has been selected to introduce the 
instructor to the technique of illustrating Blissymbols with a 
set of Blissymbols that can meet user needs in a variety of 
settings. The format of stamp-flashcard permits’ the 
instructor to use the embellished or the unembellished symbols 
as stamps positioned on a communication display or as 


instructional flashcards (by positioning the stamp on the 
blank flashcards provided in the Stamp-Flashcard Book). In 
the full kit, instructional support materials are included to 
help students associate with the pictographic enhancements. 
Within the Instruction Section of the Manual, the rationale 
for the Blissymbol embellishments is given along with 


suggestions relating to student INSTLUCTILON, program 
development, student assessment and the facilitation of 
conversational skills. Instructors are invited to use the 


embellishments printed in Picture Your Blissymbols OR to add 
their own iilustrations to the set of unembellished 
Blissymbols. 


How are the Blissymbols Enhanced? 


se ee 


The rationale for enhancing Blissymbols is based on _ two 
instructional objectives: to facilitate the learning of the 
meaning of a symbol and to support and gradually lead to an 
understanding of the system capabilities of Blissymbolics. 
Throughout, the objective is to add humourous, personally 
meaningful, illustrations to each Blissymbol. Enhancements 
are added in several ways, depending upon the type of 
Blissymbol, the feature being emphasized, and the purpose for 
the illustration. 


Pictographic Blissymbols are those which can be immediately 
recognised due to their similarity to the object’ they 
represent. These symbols have received minimal enhancements - 
Cl Cery an outline for object completion (see TOILET) or an 
associated, item for clarity (a cushion on the CHAIR). Object 
symbols, which represent a range of meaning, have been 
enhanced without limiting the object to a specific item (see 
ANIMAL) . 


In many instances, the symbol is a compound one in which the 
component parts are sequenced meaning elements. For these 
symbols, an illustration is superimposed and no attempt is 
made to relate the illustration to any one of the symbol 
components. HAMBURGER is an example of this type of enhanced 
symbol. At a later stage, when the student is ready to learn 
about the system of Blissymbolics, this type of symbol can be 
enhanced in a new way, one which helps the student relate to 
the component parts and their function within the system. At 
this late time, one of the component parts can be singled out 
for swllust ration, to help the student begin to identify 
particular meaning elements. An example of this more advanced 
type. of eillustration within the. Picture Your /Blissymbols 


stamp-flashcards, is CANDY, in which the first component, 
HOOD, sot SL bUuStr ated. A later stage of illustration for the 


HAMBURGER symbol could involve eliminating the picture of the 
hamburger and drawing the illustration from the MEAT symbol. 
This would highlight the meaning of the FOOD and ANIMAL 
symbols together forming the symbol for MEAT. A tstill Later 


stage of learning about the system through HAMBURGER would be 
to add features to the BUN symbol in HAMBURGER to make it look 
more like a bun. Another example of the type of illustration 
that focusses upon learning the system can be seen in 


SWIMSUIT. In this symbol, clothing and swimming are 
illustrated separately to draw attention to the two symbols 
that together form SWIMSUIT. Directing attention to system 


characteristics and to meaning can be done in other ways. The 
"heart-feeling" symbols demonstrate two types of illustrating. 
When the concept of feeling is within a symbol that relates to 
happiness or sadness, the heart is embellished with the happy 
and sad face and the meaning of the symbol is reinforced. 
When the heart typifies a less direct feeling, and when the 
focus is upon the feeling symbol used as a classifier within 
the system, it is shown in solid colour. 


Arbitrary Blissymbols which without instructional assistance 
may be too complex for the developmentally delayed and the 
young student, have enhancements relative to the total meaning 
of the Blissymbol. For example, the representations of first, 
second and third person singular have illustrations of little 
figures who show through their posture the meaning of the 
Blissymbol. Person features are added to the symbol for I, ME 
so that the person points to the self. In the symbol for YOU, 
a little figure points to the YOU symbol person. (Two little 
figures appear in the illustration.) .For HE, and SHE, two 
little figures are added so that one of the figures can point 
to the symbol person, indicating to the other figure that the 
symbol person is the THIRD person. (Three little figures 
appear in the illustration.) In each instance, the numbers 
are highlighted. Me and you develop early for the speaking 
child, and are needed at an early developmental age by 
nonspeakers. Although he and she are learned at a later 
stage, they are illustrated in the same manner for later 
language acquisition so that the learning can be based on 
early concepts. Pictographic techniques, in these instances, 
facilitate the learning of symbols which require the 
recognition and early understanding of numbers for meaning 
based recognition. 


Some identifying enhancements have been used consistently on 


the flashcards. The symbol PERSON - used to show a human 
being of either gender is drawn with a round face, eyes, and 
smiling mouth. Hair is drawn on the head where an adult 
female is symbolized. The BOY wears a peaked cap, the GIRL 
has pigtails and ribbons. For graphic interest some solid 


coloured objects are used, and variety can be provided by 
colouring the centers of the sun, moon, day and night. 
Attention is drawn to numerals and light emitting objects, by 
coloured rays. Exaggerated features offer humour and draw 
attention to the salient graphic part. 


Since symbols can be presented to a student with the 


enhancement relating to the whole - symbol, and/or by 
embellishing each component within the whole symbol, examples 
of each type of illustration have been included. When 


compound or combined symbols are short, and allow space for 
the enhancement of each element, this principle has been 
maintained (e.g. restaurant). Where the vocabulary item is 
communicatively important and needs to be available on a 
display before all the meaning elements of the Blissymbol are 
understood, the illustration is that of the object's shape. 
In other instances, an experience relating to the object is 
illustrated (Hot dog, Hamburger). 


Blissymbols can be combined together to form new meanings. 
Examples have been given within the 312 symbols of Picture 


Your Blissymbols. Instructors will find that some combined 
symbols can be easily taught at an early stage due to the 
components being pictographic. For example - HOUSE, BOOK, 


CAR, PERSON provide the components for the new vocabulary of 
LIBRARY (HOUSE + BOOK), GARAGE (HOUSE + CAR) and DRIVER 
(PERSON + CAR). 


Instructors are always encouraged to meet student needs by 
personalizing the illustration and making it more specific. 
For example the symbol for ANIMAL could be personalized by 
drawing a dog, caty® thorse; Or elephant, as the occasion 
requires or the symbol HOUSE could be illustrated with a 
chimney or TV antenna or with other features associated with 
the student's house. 


When will students use enhanced Blissymbols? 
Pictune! Your’ eblissymbols is ~ intended’ as’ an “introductory 
approach to augmentative communication. During the initial 
programming, the embellished flashcards (when Picture Your 
Blissymbols stamps having been applied to the blank 
flashcards) can themselves be used as a display. Their size 
however, will influence the number that can functionally be 
incorporated into a display. Gradual fading and eliminating 
of embellishments is encouraged as soon as it is feasible, and 
when the student is amenable. Blissymbol stamps in 7/8" size 
are available from the Blissymbolics Communication Institute 
for preparation of a conventional display when the student is 
ready. ! The Picture Your Blissymbols vocabulary of 312 items, 
has dimitations! sas.) a oLongterm vocabulary for nonspeakers. 
There is sufficient number and diversity in its items however, 
to provide interactive communication opportunities within an 
initial instructional program and from these experiences to 
allow the Mist ruccore” ‘to evaluate the Ssusgbabmliuty i eof 
Blissymbol stamps are available in a stamp book containing 
200 8 dipterentry Bilassymbol’s’ ony as =’ the .Core Vocabulary 
containing 5 copies each of 207 symbols. 


Blissymbols for each user. If the student continues using 
Blissymbols, there are over 1700 Blissymbols from which to 
select suitable vocabularies. 


The Picture Your Blissymbols vocabulary is categorized into 
groups Of people, function words, descriptives and nouns for 
clothing, personal needs, hygiene, school, workshop, leisure, 


recreation and social interaction. Once a symbol has been 
presented to students it is essential that it stay with them 
as long as it is conversationally useful. Lt.iss important 


that the vocabulary be selected according to the needs of the 
user and that the vocabulary include symbols that will be 
used. See the last suggestion within "COMMUNICATING - What 
it's all about", for ways to expand students' vocabularies 
beyond those symbols illustrated in Picture Your Blissymbols. 


Who should know about _ Picture Your_ Bl issymbols? 


es ee 


Blissymbol users and everyone with whom they interact should 


know and enjoy Picture Your _ Blissymbols. The approach 
requires active functional usage within communication 


situations and thus it involves people in the user's home, 
school, workshop or preschool, club, camp, recreational group, 
CeCe 


Picture Your Blissymbols will be utilized@best «with, those, who 
interact with Blissymbol users on a regular basis and who 
recognize the importance of communication during informal 


learning and leisure experiences. It is hoped that all those 
who are close to the user will share in the enjoyment which 
each graphic enhancement provides. This can best be done by 


referencing Blissymbols #forwUse sto ~bes sures thes rationale stor 
the enhancement is understood and then describing the 
illustration in terms that are meaningful to the learner. Of 
course, if a personal illustration is being provided this 
should be done with knowledge of the meaning of the symbol's 
component parts and with regard to the student's associations 
with the concept represented. 


Who Helps the Blissymbol learner? 


The answer to this question is everyone. Although friends, 
teachers and caregivers may have different roles to play, they 
should all be involved in teaching, ase pant? “ofwartheir 


interaction with the student. Someone, usually the instructor 
needs to assume the responsibility of program co-ordination, 
as well as taking responsibility for the more formal aspects 


of teaching. Teaching assistants and caregivers provide 
reinforcement and modelling of successful communication, in 
appropriate settings. Family members and friends’ can 


reinforce symbol learning through their interest in both 
system and user. In this way they give the nonspeaker a sense 
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of importance and personal worth that can motivate and 
encourage social development and can facilitate effective 
communication in a variety of life situations. 


FOR THE INSTRUCTOR 


Boe ee olere IA0 

Look forward to enjoying your Blissymbol program! You have 
materials at hand to support you, and an exciting teaching 
experience ahead. The inherent feature of Blissymbolics, that 
of meaning-based graphic representation, can be used within 
the instructional program to create a stimulating and fun 
learning situation and to promote cognitive and communicative 
growth. The capabilities of the Blissymbol system, the ideas 
presented in Picture Your Blissymbols and your own skills as 
an instructor, will allow you to help each student reach 
his/her own unique potential. 


As the person who will direct and teach this Program, your 
course of action will likely be as follows: 


- Arrange for a communication assessment to ensure that all 
the factors relating to communication are being considered 
for your student. 

- Decide whether or not Picture Your Blissymbols is the 
appropriate approach. PL ay er 

- Discuss the proposed program with the student's family. 
The support of the nonspeaker's “nearest and dearest" is 
essential if your program is to be successful. 

- Discuss the.’ program. with s.the administrator .of your 
organization. Final responsibility for your student lies 
with him/her. His/her knowledge and support of your 
communication program is critical to its longterm success. 

- Talk with other staff members, especially those who have 
contact with nonspeaking students. Share together your 
thoughts about communication for students with special 
needs. 


Evaluation of the discussions you have held will be helpful at 
this point, and allow you to judge how much support you will 
receive from colleagues and family, and how much 
responsibility will be yours if the program goes ahead. tbe 
you decide in favour of Picture Your  Blissymbols your 
attention will be turned to:- PoP ee | peer re 


~ consideration of present communicative, cognitive and 
language abilities of each student; 

= consideration of entry level of each student to the 
Picture Your Blissymbols program; 

- identification of long and short term goals for each, 
student's program; 


igi) 


= selection of the initial vocabulary items which will be 
most advantageous for each student; 

a planning of communication opportunities within which to 
learn Picture Your Blissymbols; 

= planning of support to learning through individual 
INnStruccion: 

r planning of support to learning through group 
instruction; 

_ approaches to informal symbol reinforcement following 
instruction: 

= planning for the exchange of information between staff 
members and caregivers; 

= preparing Pez inservice and information-sharing 
relative to Blissymbolics, the instructional 
programming and the Blissymbol user; 

= planning for continuous evaluation and adjustment of 
the program as needed. 


Who Helps the Instructor? 
By this time people will be ready to support a Picture Your 
Blissymbols program. They know your goals, they Know you 
value their opinions, judgement and participation, and because 
they are involved, they can share your desire for full and 
rewarding communication experiences for themselves and their 
students. One of your Blissymbol users will likely have a 
parent or friend with hidden artistic talent to help in the 
making of materials and enhancements which they know would be 
appealing symbol users. Church groups, service groups, 
residences for the elderly will be happy to help construct 
communication displays if they know the reason, the task and 
best of all, the student. There will be many people out there 
ready to support an instructional program like Picture Your 
Blissymbols and there will be a lot of satisfaction for 
everyone who plays a part in your student's communication with 
Blissymbols. 


LZ 


INSTRUCTIONAL SECTION 


What Behaviours to Look For 


a i a a = ee 


Students behave according to their personal levels of ability 
in the areas of physical, cognitive and language development. 
By considering these levels and by observing what each student 
knows of the environment and how this knowledge is expressed, 
the instructor begins with a sound basis for programming. 


Some students will require planned experiences to facilitate 
the development of early communication and cognitive abilities 
while others will demonstrate a readiness to immediately begin 
a graphic communication program. 


Students will show their way of relating to their world 
through their play, gross pointing, eye pointing, facial 
expressions and by the way in which they follow instructions. 
Each instructor must be sensitive to behaviours which indicate 
ability in the following areas: 


Obyece ~Permanence (= the “student understands “something 
exists even though it is not in view. 


Graphic Symbolic Representation - The student recognizes 


3S SS ee ———— 


that two dimensional graphic forms are representative of 
familiar concrete objects. 


Means-Ends Causality’ — The Student performs intentional 
actions to effect responses. 


With these abilities, students can use Blissymbolics to make 
choices. They can act on their environment and exercise some 
CONtCrolL over 1. 


The nature of the individual's interactive communication 
originates from many infant experiences. Two types of 
behaviour that affect future communication capabilities are 
learned during the social exchanges that normally take place 
between the young child and parent: 


Mutual Attending - Children and parents look at objects 
together and share a learning experience which encourages 
interaction. 


Turn-taking - Social exchanges occur through a smile 
being met by a smile, a wave by a wave. 


Such acts are the forerunners of conversational exchanges. 
Later communication via speech and/or symbols that builds upon 
these early learned behaviours will be mutually satisfying for 
speakers and Blissymbol users. 


13 


Because of accompanying disabilities many nonspeaking persons 
are restricted in the kinds of early social experiences they 
can have. Their ability to explore the environment, how 
everything works, and why things work the way they do, is 
limited. Without these experiences it is difficult for the 
disabled child tto develop the knowledge needed to have 
something to talk about. Students, who through the creative 
adaptations of toys, tools, games, camputers, mobility aids 
etc. have more chance to explore, are more likely to show 
interest wein, and to gain the ability to communicate 
successfully. 


Observation of nonspeaking children playing, oor nonspeaking 
adults persuing their own interests, will give each instructor 
valuable information about which students are ready for the 
introduction) .of “graphicu:communication, and which will need 
preparatory experiences and instruction. For those with 
severe physical disabilities, observation of their physical 
reactions and facial expressions, their interest in daily 
events, and their response to humour, often indicate their 
level of awareness. For those with mental disabilities, their 
attention span, memory of people and events, interest in 
activities.and.~and, their, frustration. in, certains situations, 
provide clues as to their need for a graphic augmentative 
communcation system. 


Numerous intervention programs are available for students 
functioning at early developmental levels. A selection of 
appropriate readings are included in the reference list. 1a) 
Appendix B some Picture Vocabularies are referenced for 
students who require pictorial vocabulary items, and for 
instructors who are looking for supplementary vocabulary items 
and additional enhancing ideas for Picture Your Blissymbols. 


Se ee 


Our goal is to excite and motivate students in the learning of 
Blissymbolics through a purposeful, enriching instructional 


program. Interaction between instructors and students within 
a’ teachings situation should. leadijsto the introductions of 
Blissymbol vocabulary. This vocabulary will relate directly 
to the situation being shared. As essential vocabulary is 


identifiede. andi apintroduced.asinstructors ,.can sfurteher.) — the 
students' social, cognitive, and language growth, through 
being sensitive to what can be learned from_ students' 
behaviour and by observing the manner in which’ the 
capabilities of the system of Blissymbolics are _ being 
understood and used by the students. Demonstration 
Instructional Module 1 will demonstrate how, through the 
introduction of a single vocabulary item which was important 
for a student, numerous learning experiences can develop. By 
responding to students' interests and creatively approaching 
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the “relationships and principles within Blissymbolics, both 
instructors and students will share many exciting and 
enjoyable learning pathways. 


Demonstration Instructional Module I, Parts A 


This instructional module is presented in two stages: the 
first focusses upon the observation of student behaviour, 
rather than the teaching of Blissymbolics. The second 


discusses the introduction of symbol vocabulary within a group 
situation, and demonstrates the possible growth of Blissymbol 
vocabulary within one lesson. 


Objective = Groupsinteraction: Demonstration, of cognitive) and 
language abilities of students. 


Blissymbol selected - BAG, SACK. 


PYOCes Ss) °— Enhanced symbol - object matching 
Materials needed —- Students” bags. Enhanced BAG flashcards. 
Large brown box. Students' personal things. 


Note = For this symbol to warrant. attention as a group 
learning activity, bags should be used by the students and be 
of interest and value to them. 

For the first venture into a group experience let's start with 
a pictographic Blissymbol (one that looks similar to the thing 
it represents). We want this (and all our other instructional 
times) to be successful and interactive, so an item of 
personal importance and usefulness to the student, a 
Blissymbol which is easily recognized, makes a good "first" 
symbol. Let's imagine the scene, note some behaviours, draw 
some conclusions and evaluate the event. 


Collect students' bags and instructor's PiLcLure Your 
Blissymbol bag (that contains instructional materials) from 
cloakrooms, classroom, workshop, and -firom, the backs) sof 


wheelchairs. Position everyone in a circle. 


Talk about all the bags, who they belong to, their purpose, 
colour, shape, material, size, weight, etc. Identify those 
bags that are of a similar shape to the symbol - BAG. Give 
special attention to items and terms which may be taught as 
Blissymbol) ,vocabulary ,iat a later . date. These can be 
introduced during the bag discussion, by such verbal labels as 
in, out, food, toy, carry and container being incorporated 


into the conversation. \Watchuriom thes various devels sof 
interest among the students. Do they understand a bag's 
£unclLion? Are they interested in the various pictures on the 


bags? Do they associate a particular bag with its owner? 


LS 


Take all the bags containing the students' items, and have the 
students help you put the bags in a box on the floor. 


Show the students the flashcard of the embellished Blissymbol 
(BAG) and talk about its features together - the handle, the 
shape, its use. Make the situation relaxed and facilitate one 
or more students looking at the symbol BAG, pointing to the 
box, opening the box, taking out their own bags. Watch for 
the abilities that some of the students will demonstrate. 
This activity provides opportunities for: recognition of the 
pictograph BAG; matching of symbol to object; exhibiting an 
awareness of object permanance, the showing of self 
confidence, etc... “Way to gol) eiterc  bimestor the instructor co 
respond in a manner that will further develop self confidence, 
and independence, and) wid), facilitate learning and 
communicating. 


Direct each student to take his or her own bag out of the box 
and look for. the personal features on each one - maybe 
flowers, a name, buttons, or a decal of a favorite football or 
hockey team. 


Give the students the embellished Blissymbol flashcard for BAG 
and help them add the personal identifying features of their 
own bags. The instructor should also have an embellished 
Blissymbol for BAG, and add to it the “enjoy” motif on the 
Picture Your Blissymbol bag. 

Draw attention, in the group, to the various enhancements and 
how they match each bag. 


Talk together about the placement of these BAG flashcards and 
suggest they be used to mark each student's sitting place. 


Empty all the materials out of the students" and instructor's 
bags into the box! Some of the items may be a comb, a toy 
Gar, gum, a@ doll, books; Hopefully -there* will be all sorts’ of 
things! 


Assist the students in picking up all the bags and hiding them 
away in one location, for example behind a desk. Ask the 
students to return to the place marked by their BAG flashcard. 
Whoops! Thats tricky for some! Help those who cannot find 
their place to sit, noting “those ewho, *havewrditiiculty. 
Remember those who followed your instructions independently 
and immediately, and those who wanted to follow the example of 
others. The latter are demonstrating imitation rather than 
the ability to follow a command or to recognize their enhanced 
BAG flashcard. Further opportunities to respond to commands 
will need ‘to be structured for these’ students to” ascertain 
whether or not they can follow single and later sequenced 
commands. For° e@students ** whoe 6xli Dita nos stinberes wor 
understanding of the activity, further opportunities to 
develop an interest in recognizing and identifying graphic 
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representations will need to be given. Their behaviour will 
not have allowed you as instructor to ascertain whether their 
lack of involvement is due to the nature of the verbal 
commands, to an inability to recognize the personal BAG 
flashcard, or to a lack of understanding of the task. Help 
each student as required until each one has a flashcard of BAG 
within finger pointing distance once again. Sa: 


Now it's time to talk! The conversation might begin: 


i ie "Let's pretend this picture of each of our bags is our 
bag!" (ool ale a 

gg "We'll sort all the things in the box and return them to 
their owners." 

es "After we put all of the things with the pictures of our 


bags, we'll get the real bags and put the things really away." 


For a group in which most of the members are able to handle 
only one explanatory statement, initially say and demonstrate 
Only poine. 1. For a group able to follow and understand more 
DULoOLmaw On, anc porte if "Or \DOInts ~* and ss As you decide 
which level of instruction to give to the group as a whole, 
think about those students in the group whose needs you are 
not meeting by the instructions you have chosen for the group. 
Try to meet their individual needs by instructing each of them 
Oirectily, and provide additional learning opportunities 
whenever possible. 


Bring the ‘box ‘of “bag materrals into the center of the circle. 
Talk about the contents and about how all the items can be 
returned to the proper bags. 


Rolresplay, the Lirst turn ay. using the = tiasheard, for’ "“BAG® in 
place of the real object. Remember turn taking? Watch and 
see if any students are aware of this conversational role. 
You might say "Hey my shoe is in the box. Leis as PUnnING 
shoe. That shoe's big. I‘me.going, to pur at near my: bag.” 
The shoe is then put very near the instructor's flashcard, 
BAG. 


Take another item from the box -‘its a comb. "Look - I've got 
a comb. Who's comb?" Mary does not respond; however, one of 
the students points to Mary. The instructor passes the comb 
to her, "Here Mary - put your comb on the picture of your 
bag." Mary 1s, "combing “her ‘hair: “Youre combing «your hair . 
Thae Ss pretty | The instructor takes Mary's hand with the 
COMDPILN ye anos pUCea be lisse ei ar. "Mary, "put your comb= with 
Phew spiCeuLrew ote yOULM Dag... Mary “sits “looking ‘at’ ¥the 
TnStCructor, then reaches to comb the instructor's hair. 
SLOUL Lre~ COmoing » iy. have. Let's put the comb on the BAG 
picture now." The instructor takes Mary's hand and guides it 
until the comb is put on the BAG flashcard. "There, you put 
the comb on the picture of the bag, Mary." 


Inge 


What is Mary demonstrating? Object recognition and the 
functional use of the object (the comb), eye contact, and some 


attending behaviour. Mary did NOT show the ability to 
recognize a specific item, her own comb, as different from the 
others in the box; nor did she show the ability to follow a 


command or to recognize the symbol on the flashcard, Mary is 
demonstrating however, several promising skills that will 
support her development in a communication program. 


The materials are finally distributed to all their owners, and 
placed near each student's flashcards in individual piles. 

Now you should invite another adult (we'll call her Miss 
Jones) to join the group so you can model the communicative 
interaction which you want your students to learn. "I need my 
bag to put my things in - I'll point first to my symbol, to 
show Miss Jones what I want. She's looking at me. She sees 
me pointing to my BAG flashcard. She's giving me my real bag. 
Great! Now Lull, really put my, things, ingit. Let's all have 
turns to get our bags back! Who's first?" The students who 
understand the process will tend to spontaneously follow the 
instructor's model, thus providing further learning situations 
for those who require additional examples. 


John points to his flashcard BAG. BO. Kean ON, VOU. WanemyouL 
bag. You can go and get it, and put your things in it." John 
gets up, goes to the back of the desk and finds his bag.) John 
gets his bag, brings it back to the circle and puts his things 
in it. Next, give the opportunity to a child who is unable to 
go and get his/her bag, to point to the flashcard BAG. Go and 
bring the bag) to) the,student. The point to be made in these 
interactions is that knowledge of a symbol is communicatively 
powerful when the object it relates to is outside the 
student's visual field. To say to John "Where do you keep 
your things?", when everyone including John and the Inseructor 
see John and his bag of belongings every day, or when it is 
within reach, would be a test question, and would preclude the 


truly interactive process of requesting information. Much 
better learning is provided when the instructor asks, "What do 
you want?" This question expects a meaningful reply that 
brings a consequence unobtainable without use of the 
flashcard. The student now has some control over his 
communication. 


Demonstration Instructional Module , Part B 


Objective - Communicative interaction and Blissymbol learning 
with particular attention to meaning elements. 


Blissymbols selected - BAG, I, ME, YOU, MINE, IN, MY TURN, 
YOUR TURN, CAR, COMB, THING, IN MY BAG, BOOK. Re ae res 


ee 
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Blissymbol type - Pictograph, ideograph. 


Process - Discussion and demonstration of the relationship 
between symbol embellishments and Blissymbol meaning. 
Functional use of new learning through interaction with peers 
and instructors. 


Materials needed - Embellished flashcards and materials 
appropriate to support selected symbols in various learning 
Situations e.g. various combs to develop associations and 
generalizations. 


Preparation - Make the needed Blissymbol flashcards. 


Students can be encouraged to bring their bags to the table or 
circle area where the instruction will take place. The plan 
in Module 1A to introduce the embellished BAG symbol should be 
remembered, however different directions for teaching and 
learning vocabulary will be described here. The instructor 
has the opportunity to teach ME and YOU by demonstration 
(students pointing to themselves and others), and relating 
this knowledge to the graphic represention on the enhanced 


flashcards. From this early stage of vocabulary development 
the instructor can lead the student to specific responses and 
interactions. By asking appropriate questions such as "Who 


does thise bag, belong, to?! a“Whormwants this bag?" “Ted; do you 
Want” your (car, or book, Or, (Comba soul, of your bag?! othe 
instructors wspiteaching | through, communication. If students 
have been motivated by the learning of ME and YOU, the next 
step could be to follow through to two more symbols which have 
the same conceptional base; MINE and YOURS. 


A quick look at the embellished symbols of ME, MINE and YOU, 
YOURS should give you many ideas for their introduction. You 
May want to replicate the graphics by providing an oven mitt 
(additional learning again), and having students. point «to 
themselves, to MINE and to reach out, as far as they can, to 


gather in all their personal possessions. Similarly the 
instructor can wear a large mitt, end ‘can Grole “play, 
demonstrate, assist, and encourage, as each student is 


PieroOguCeCGMEosthesn concepts, of me: and you, ‘and: then) mine cand 
yours. Following this vocabulary extension the instructor can 
introduce a group situation in which students in turn claim 
their own possessions, reaching for them and gathering them 
with a gloved hand. 


Looking back to Module 1, Part A you will remember that each 
student's belongings were shown and discussed. In order .to 
build a successful learning experience associated with 
vocabulary expansion, instructors? may’ want rtorquickly “Look 
through the "collectors' items" and take out those which have 
associated pictured Blissymbols. These symbols can now become 
Che. LOClS ep LoOmseLoentit cation. (andy) matchings The early 
introduction of these more easily recognised symbols will 
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revive the interest of those students who may have experienced 
some difficulty and lessening attention with the more complex 
vocabulary of MINE and YOURS. These particular symbols will 
receive further attention in an associated way as instructors 
move on to have students claim their own things e.g. MY CAR, 
MY COMB. When introducing pictographic Blissymbols (those 
which resemble the outline of the object represented), the 
enhanced flashcards can be placed where every students can see 
them, and a game which requires matching of concrete or 
miniature object to each card can begin. Since pictographic 
Blissymbols are easily recognised the instructor may want to 
investigate whether there is need for some students to 
continue the use of these symbols in an embellished form. By 
introducing the unembellished flashcards and trying’ the 
matching process once more the possibility of immediate 
transfer can be explored. 


Another pictured Blissymbol, the introduction of which will 
eventually lead to improved interaction is the CLOCK. The 
pictographic symbol, CLOCK with its extended meaning of time 
is a component of the symbol TURN. TURN has an ideographic 
component as well - the second element, TO DO. This 
Blissymbol has an association with the action indicator and 
this, is .pictured> by | smalls walking wsreer mr wilheei tlie: pink 
slippers being added to the action indicator in the enhanced 
symbol stamp/flashcards. You can help teach this concept by 
using the little slippers contained in the Picture Your 


Blissymbols instructional materials. Green is the colour 
frequently associated with action (doing) words on 
communication displays. The slippers* in?’ Picture  -Your 


Blissymbols are green to encourage this relationship between 
the "action" part of speech and a colour. You may have reason 
to make slippers in other colours. If so the pattern can be 
found in the appendix. These slippers can be easily slipped 
on your student's feet for doing something: walking, jumping 
or hopping if the student is physically able, or to kick and 
swing legs if the student is physically handicapped. It's 
time to, teach’ what’ “a turn’ as all about. First its a time, 
(hold up the clock card for the student) TO DO something, 
(Have the student do something with slippered feet). Your 
first student has had his” turn? On to the next student - 
cards up! TIME + TO DO - now the second student has had his 
turn, and the concept of turn taking is well underway. 
Continuing right along you may want students to work with the 
things and their bags. A good start when carrying things 
around would be to keep them in the bag. Within the group of 
phrases in Picture Your Blissymbols is IN MY BAG. It was 
included as necessary vocabulary, and grouped to allow the 
user a quick reply to a number of questions e.g., "Where's 
your money, Tom?". 


Let's look back and consider how the system of Blissymbolics 


has provided a direction for learning which the instructor 
used to develop communicative growth. Pictographic symbols 


20 


encouraged initial success. Enhancements added a relationship 
to symbolic meaning, and a bridge for the understanding and 
learning of the symbol. Combinations or sequences of selected 
Situationally appropriate symbols led to successful 
communication. 


Demonstration Instructional Module 2 


Objective - Assisting progression from enhanced Blissymbols in 
the large flashcard size to the smaller Blissymbol stamp 
Suitable for permanent displays; making choices; fading of 


embellishments. 


Blissymbol type:- pictographs, 2 items 


Materials needed: - cardboard (shirt boards from the 
drycleaners); spaints,, 2 “small corner size paint rollers. 
Embellished and unembellished Blissymbol stamp/flashcards. 
Long wide strip of brown paper. 


Process:- group interaction making a mural 


Preparation:- Draw large unembellished Blissymbols onto the 
Gandboard,. and! cut) them, cut,,. thus. making, a stencil. The 
pattern for the CAR stencil -is) included in the Picture Your 
Blissymbols teaching materials. Wace © 


Talk about the embellished cards of PLANE and CAR, remarking 
at.sthepsimilarities) (esgsiswheels) andsethe: .differences (e.g: 
wings). Describe what has to be done in making a mural: 
Sbick sche, papera strip down ongthelfloor; mix the paint., Take 
the two paint-rollers and attach an enhanced airplane to the 
handle of one, and the enhanced car to the handle of the other 
with masking or cello tape. Students can now make a mural 
with =the stencils -by staking turns td,paint. They can choose 
whether they want to add a PLANE or CAR to the artwork by the 
roller they select. When choosing a paint roller, the student 


takes an embellished symbol. The stencils are unembellished, 
SG@abYes Dainbingugiwithiethe, rollerm over. jthele stenci. *-an 
unembellished symbol will appear. For initial learning and 


for students who have difficulty in relating the stencil and 
the paint-roller symbol, an enhanced symbol can be added to 
the stencil for matching purposes. When the mural has been 
completed it should be put up on the wall for continued 
reference and learning. 


You will have noticed that various sizes of symbols have been 
used in this lesson. The stencils are large. Flashcard, 
embellished and unembellished symbols are next in size, and 
smaller sized stamps for communication displays are available 
from the Blissymbolics Communication Institute. Some students 
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will quickly see the relationship between symbols of differing 
sizes. Others will need practice. Games such as posting 
small symbol letters into matching large symbol mailboxes; 
sticking smaller sized symbols along with the matching larger 
ones on the mural; attaching large size CAR symbol cards to 
large cars, small cards to small cars and grouping them in a 
toy service station, are just a few suggestions to help the 
transition between different sized Blissymbols. 


Demonstration Instructional Module 3 


Objective:- Helping students to understand the meaning 
associated with a Blissymbol. 


Blissymbol selected:- (TO) THINK 

Blissymbol type:- Ideographic 

Process:- Group learning of Blissymbol 

Materials Yneeded:-"A (large mirror; Old hats; Picture your 
Blissymbols visor; half circles (ares) about 2-3 inches wide 
cut» out sof © black bristol sboarde The pattern for an 


appropriately sized arc stencil, which can be attached to the 
Picture. Your -Blissymbols visor ais sincluded@insjthe (teaching 


materials. Half circle will be attached to the crown of the 
hats or visor with the arc outlining the skull =) as"thinking™ 
hat! 


Preparation:> Make the “thinking? ghats. 


Have the students look at themselves in the mirror - all 
together if possible, Or in small’ ‘groups. Talk about 
thinking, knowing and wondering, and what goes on in heads. 
Smear shaving cream on the mirror and outline the skull with 
the fingers, watching the shape that it makes in the mirror. 
Clean off the shaving cream apart from the thinking arcs, and 
have students sit against the mirror so that the arcs outline 


their heads. Have students outline an arc on their friend's 
head, where "thinking" is done. Show the embellished 
Blissymbol of (TO) THINK, and demonstrate the posture of the 
character who is pointing to his head. Encourage students to 
do the same thing and relate their own actions to the 
embellished card. You can now combine turntaking, symbol 
learning, and thinking. Show the students the arc on each 


hat, and name it a "thinking" hat. The game is such that the 
instructor describes an object in the room. The students have 
their hats on, "thinking"! When a student knows which object 
is being described, they can show it by eye or hand pointing - 
in fact, by “any non-linguistic: response: Once the object is 
known, the "thinking" stops, and the students take their hats 
Off until the next Sthink 


ae 


Instructors are encouraged to make embellishments suitable for 
their students and their activities. ine this? anstance,-.an 
alternate enhancement of a little picture character with a 
"thinking" hat on could have been drawn, and used instead of 
the one in the Picture Your Blissymbols materials. 


Learning about "thinking", and the Blissymbol, can be further 
reinforced during the day by suggesting that students might 
like to wear the “thinking™ hat while doing puzzles, or 
worksheets, or working at the computer. "Thinking" »hats»s can 
also be incorporated into many stories for young children - 
one? example’ obeing “The! Little ‘Train “That Could’ in which 
children can be the Tittle train by putting their hats on when 
the Scradn tays —igthinksi@can,. DT think Ulecan™ on his wayi to 


the op of the ili: 


As the instructor, you will be aware of many symbols related 
to TO THINK that you can now introduce. Look at the shape, 
think about it's meaning, and you'll know! The symbol THINK 
has a relationship to KNOW, and knowledge allows us to look at 
TEACHER (someone who gives knowledge), a SCHOOL (the building 
where we receive knowledge), and later, when some attention 
has been given to the direction of arrows, there are symbols 
for REMEMBERING and FORGETTING. A whole range of vocabulary 
possibilities using the idea of the mind and thinking is in 
Blissymbols for Use. Know your symbols! Think about them 
alist tsa. funian are 


Demonstration Instructional Module 4 


Objective:- Helping students to learn Blissymbols’ with 


es 


advanced conceptual components. 


Blissymbol_ selected:- YES, NO, 
Biissymboletype>- Arbitrary, 


Process:- Individual instruction of Blissymbol, supplementary 
to group learning. 


Materials needed:- Popsicle stick or tongue depressor, or 


Square of % inch foam, glue, black and red markers, masking 
tape. 


Preparation:- Preparation is built into the learning process. 
Look for pictures in magazines and newspapers, of people 
giving the thumbs-up sign. Surprisingly they are there quite 
often: Talk about and model "thumbs up" when appropriate. 
Now, together with the student, you can make a big thumb. Cut 
an L-shaped piece of foam with the vertical part being 
somewhat longer than the popsicle stick. Glue them together. 
Rounceorrie the cop acornersivof the vertical iL’ line. Colour in 
the thumb nail under the rounded portion with a red marker. 


oo 


Draw a + and. Ui. “onthe hori zontaljpartsofethe Ly line.) “Attach 
the "thumb" to the students hand with masking tape. Enjoy 
positive situations where the student can learn the "thumbs 
Ups 9S Lone Once this concept is understood, the embellished 
flashcard showing the little man with a similar shaped thumb 
can be introduced, and an association made between the 
student's large thumb and the symbolic representation. Te 
student already has a "yes/no" response, practice associating 
it with the "thumbs up/down" response. 


Instructors having a long term goal for their student, such as 
pointing to "“YES" and "NO" responses: ' on’ -a® communication 
display, might want to anticipate this accomplishment during 
early learning. It is quite usual to place NO and YES on the 
left and right-hand side of a display respectively. One might 
want therefore to associate a pretend "no" hand with the left, 
by making another thumb and attaching it to the students left 


hand. The "yes" + and !! and pretend hand can be attached to 
the student's right hand again. Fading the embellishment can 


be encouraged either by drawing the symbols in black marker 
directly on the palms of the students left and right hands, or 
by having the unembellished symbol cards attached to the 
appropriate palms of fingerless gloves which the student can 
wear. In association with the palm graphics, students could 
also be just "thumb" wearers during the transition time! 
Students have now received some assistance in learning the 
RYES"# and?) NO" “symbols, and also their display locations. 
Further learning of the Slettino" and fra ghty ves” 
relationship, can be encouraged by reaching to match the palm 
symbols, with the board symbols. Innovative and effective! 


A word of caution for those instructors whose students are 
severely physically disabled. It would be advisable to make 
the "thumbs up" - "thumbs down" hands of foam alone, and not 
to use the popsicle sticks. This will avoid any possible 
injury from a student's involuntary movements or spasms, since 
the foam will bend under pressure if, for example, the hand 
should contact the user's face. 


Demonstration Instructional Module 5 


Objective:- Learning to analyse Blissymbol meaning parts. 


Blissymbol selected:- TELEVISION 


Blissymbol __ type: Compound-sequenced, pictographic, 
ideographic 
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Process:- Individual or group instruction. 


Materials:- Concrete object - teach in natural, television - 
watching setting. Picturess off TaVers; eyes, ears, and 
electricity. Embellished and unembellished Blissymbol 
flashcards “OMmakyE; EAR and ELECTRICITY. Random pictures. 


Square outline of T.V. cabinet. 
Preparations~ Make a U.V. cabinet flashcard. 


Since the objective of this module is to encourage students to 
recognize, analyse and synthesize Blissymbol meaning elements 
it is necessary for each student to have an understanding of 
the individual elements involved. 


In the example of TELEVISION, students can problem solve 
around’ the T/V."s° features, with particular reference: being 
drawn to those which are represented in the Blissymbol i.e. 
the cabinet (ENCLOSURE), eyes (for watching), ears (for 
listening) and the electrical wiring and plug (for switching 
the power on & off). Instructors can then introduce the 
enhanced individual components from, | «=the Picture Your 
Biissymbolscos@ilasheardas “for ©a \review Cok.  aachia student's 
Tearing. . = Presentation of the enhanced flashcard of 
TELEVISION, and discussion, can follow. 


An initial learning experience, to isolate the meaning 
elements of sequenced Blissymbols, can be tried by randomly 
mixing a number of them in a pile, and then seeing which 
components apply to the target Blissymbol. Is there a match, 
and can all four components be found? Students will learn to 
spontaneously select target elements from a pile. Matching 
games to learn the sequence of the elements may be necessary. 
Instructors can paste a large picture of a TELEVISION onto 
carboard, and draw the Blissymbol T.V. on the reverse side. 
Students are given the individual components of T.V. and are 
asked to arrange them accurately. By) turnings thes large. 1T.V. 
picture over they can check their work and correct it through 
a matching task if necessary. 


A variation on this theme can involve the "thinking hat" once 
more. Have students choose a card of a classifing group e.g. 
THING, CONTAINER, PLACE. The instructor then constructs a 
Gice, ) the faces of which contain modifying symbols,e.g. BIG, 
LONG, HOT, etc. To begin sequencing two elements, the student 
chooses a card, e.g. - CONTAINER. Now the dice is rolled 
until the face is known - it's LITTLE. Wearing the “thinking 
hat", the student now looks around the room "thinking" and 


looking; ~* for “a “LITTLE «CONTAINER| yuntilyone (a se found. Once 
again the choice can be shown by eye or hand pointing. "Right 
on - a dixie cup." The game becomes more difficult when three 


or even four modifiers, are added to the classifier, but group 
participation and enthusiasm in the more difficult situations 
usually holds the students' interest. 


os) 


COMMUNICATING - What it's all about! 


The preceeding five demonstration modules have suggested ways 
in which instructors may choose to introduce Blissymbol 
vocabulary (pictographic, ideographic, arbitrary, compound) to 
their students. Communication has been stressed within each 
module, but we've yet to focus upon the important things to 
keep in mind De students are to enjoys miLulleidling 
conversations. A» *"goodmtalk"siseone in which both partners 
give and take and are sensitive to each other's contribution. 
Here are some of the ways in which you can _ encourage 
successful, interactive communication in everyday situations: 


* Know your students well. 


Their body language, their interests, the way they signal 
when they have something to say, allvicontributeato their 
communication ability. 


* Observe the way they communicate. 


Do some situations encourage communication more than others? 
Is it the situation or the person they are with that has the 
greatest effect? When a student sends messages, what are 
they about? Are they requests for basic needs, interesting 
things that have happened, expressions of feeling? The 
answers to these questions, and others like them provide 
important Sclues’ tos helpe@iin Bvocabutaryitsetectiongsandasin 
planning communication experiences. 


* Bemsensitive stomthe restrictions which a communication 
display may be putting on a student. 


WAIT! Let students speak for themselves even if it does 
take time. By your patience, facial expression, 
reassurance, and attention to eye gaze and gestures, you 
will be able to encourage successful interaction in spite of 
a limited graphic display. Take a turn at being a symbol 
user yourself, and you will understand! 


* Recognize that learning new symbols takes time, and using 
symbols in spontaneous conversation, Tatier es than a 
controlled situation, takes even more time. Be patient! 


* Remember sthat) i ‘wanted snew symbol for hate thing  otease” 
can be said in many ways, apart from speech. 


Takeu ae 2elLde trip: sco che; Zoo), and be ready with animal 
symbols awaiting embellishment. Select the symbols in 
advance and illustrate them at the zoo. 


Animal symbols are available from the  Blissymbolics 


Communication Institute, free upon request. Take along a 
pink pen and an empty display grid for each student, and you 
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will provide an outing in which symbol users can build up a 
display immediately for conversational use and, 
incidentally, they will learn that requests for new symbols 
Will be met.5 It'is-qettingeit now that has the “impact! 


S Make Otners teel like saying,;, “Hey, what a nice display: 
Show me!" 


Design a display with a photograph, the student's name and 
address, a family group, personal things of importance. 
Keep it:-clean, .and attractive - "A pleasure to own - a. joy 
to perceive!" 


pegovedh ~naLvuLally noand. at a ‘level wiich = the “student 
understands. 


This will ensure the possibility of a reply and a spoken 
example to copy. 


be Give accurate and immediate feedback during 
conversations. 


ree. eee ee 


This gives students a way to evaluate their ability to send 


messages that are understood. Pretending to understand 
students' messages in the belief that it will encourage 
communication is seldom successful. Eventually they realize 


that the attempts are not functional and you run the risk of 
losing their confidence by not being honest about problems. 


* Remember, talking means taking turns. 


Encourage students to understand that they may have a single 
turn inssome- situations (turn taking during “circle time") 
or numerous turns if discussing a movie or a T.V. program. 
Both types of response are important. 


* Word your questions carefully. 


A "closed" question will encourage a reply of either "yes" 


OL show, €.0. (6s Dad outsider, An “open™ question must be 
answered with information, ends eWOYs OfdmuaGg. GO Out; a. 
“Ves""and “no won't do. The student has to give the reason 
that dad went out. "Wh" questions - what, where, who, when, 
why and how - all encourage conversation. ae 


* Know each communication display and how each student will 
indicate the symbol they choose. 


This avoids delay on the part of the instructor during 
conversations. 


Pa) 


* Enjoy the full system of Blissymbolics and use its 


capabilities and vocabulary well. 


Instructors will often need items for which there are no 


pictured Blissymbols. If there are items that should be 
included within the students' Blissymbol vocabulary, 
Blissymbols™ for User should, be” reflerenced to discover wnat 
the Blissymbol acelike. Tf the symbol usenet sin sehasebook, 
the instructor will need to "“combine" a new’ symbol. 


Instructions for, this process can be founds in, Teaching -and 
Using  Blissymbols, page 54, and Communicating with 
Blissymbolics, chapter 16, Section Cy *@icinemanyercases, 
however, the symbol will be found in Blissymbols For Use and 
then, the fun of enhancing it in colour for easy recognition 
falls to the instructor, working with the student whenever 
possible. The instructor should always find a way to 
introduce needed vocabulary. 
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DISPLAYS for Communicating 


Throughout Picture Your Blissymbols the idea of communication 


within a learning situation is stressed. In each situation, 
students will need a way to respond. It may be through an 
individual flashcard, a mini display .- of embellished 
Blissymbols, a composite mini display of embellished and 
unembellished symbols, or a large more complete general 
purpose display of flashcard or regular size Blissymbols. 
Displays will develop as communicative skills emerge. The 


teaching situation described in learning the Blissymbol BAG is 
used again here to suggest communication display design and 
development. 


BAG - individual flashcard - a single symbol display. 
MY = iandividual flashcard - another single.symbol, display. 


In order to develop the ability to produce messages by 
sequentially indicating symbols you will now want to start 
constructing sai display that, will allow. participation, inthe 
circlestiamesactivity. Students can be encouraged to give a 2 
symbol response to the question, "Whose bag is this?" You 
should note which students point to the symbols randomly, 
sometimes sequencing MY, BAG;sometimes sequencing BAG, MY, you 
should also note students that watch and copy you or others. 
These students will require more help and time before they can 
be considered as having sufficient instructional support for 


two symbol utterances. Those who confidently point to MY and 
then BAG are ready for more opportunities for 2-symbol 
utterances and more vocabulary! Once each child has a way to 


indicate MY BAG, he has been provided with a way to make a 
enoice, and to take a turn. Choice, and turn; will allow the 
student to influence a situation. He is now in a position of 
control through communication. MY TURN and YOUR TURN can be 
added to the display. 


In teaching the use of displays, instructors as well as 
students need to have their own display. Personal displays 
used by everyone, demonstrate acceptance of, and familiarity 
with, an augmentative communication system. The instructor's 
display provides a way to model expressive communication. 
Such a demonstration will help students learn the location of 
symbols on the display, the level of output expected of them, 
and the way to interact effectively. 


It has already been noted that children have personal 


possessions in their bags. In our example, the student has a 
car, andyea o;cCOmMbs Other possessions can be noted more 
generally by THING. As learning continues, each symbolized 
possession should be added to the chart. Instructors are 


encouraged to embellish each THING flashcard with drawings of 
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the things that students may have in their bags. This will 
help them understand that the term THING is a word which 
describes many different objects. 


Within the lesson the communicative functions of requesting by 
using WANT and directing by using PUT may be included also. 
The embellishment of the symbol WANT follows naturally after 
the introduction of MINE. Both show arms reaching out for 
something wanted, followed by pulling it towards the body 


which shows possession. 


See the little figure putting something down on the ground? 
An enjoyable way for students to learn PUT, is to make a large 
size replica of the symbol and place it where their bags are 


kept. Now when the bags are stored they can rest in the 
"“pointer"™= within “them PUT symbol. They have been put away! 


Incidental learning is another bonus for students when they 
have creative instructors. 


An “instructor” may wish #*toe™ introduces colour “= esymbol 
association as an aid to learning , locating and organizing 
symbols. Blissymbols are frequently referenced by colour 


coding, e.g. yellow for the personal nouns, a green background 
for words showing actions (verbs). Even mini boards for group 
participation in a lesson can have the symbols colour coded 
and arranged to reflect early language structure. By 
arranging people, action words and object names, one can form 
sequenced groups of the parts of speech that will reflect the 
verbal agent, action, object structure of early language 
development. Instructors will find additional suggestions for 
communication display design in Teaching and Using 
Blissymbolics, Communicating with Blissymbols, and Blissymbols 


for Preschool Children. 


In constructing a communication display within a "teaching 
through communication" approach, a Wilexiblevrattitude™ sto 
display building is essential. Display construction through 
the spontaneous addition of vocabulary items is an exciting 
and motivating experience for both student and instructor. 
Together, the instructor and student discover the vocabulary 
items that are needed. Following this a way must be found to 
relate to the student's experience and knowledge, to ensure 
that the required symbols are learned and retained. 


Summary 


From the sample modules given in the preceding section and the 
information on displays you will’ have been able to gain 
valuable knowledge of each student's intellectual level, 
ability to learn, interest in learning, ongoing environmental 
experiences, ability to analyse and synthesize, generalisation 
and association skills, and motivation to communicate. Now 
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you have information for planning, developing, and 
facilitating that growth which every student deserves. You 
are on your way! We hope you enjoy every moment of it! 


Sul 
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APPENDIX B 
Picture Vocabularies 


Information Sources 


Bridge Reading System 
Publication Sales/OISE Press, The Ontario Institute For 
Studies in*Education, 252 Bloor Street West, Toronto, 
Ontario, Canada M5S 1V6 


Oakland Picture Dictionary 


Communication Enhancement Center, Oakland Schools, 2100 
Pontiac Lake Road, Pontiac, Michigan 48054, U.S.A. 


PIC 


George Reed Foundation for the Handicapped, Box 3400. 
Regina, Saskatchewan, Canada S4P 3Wl 


Picsyms 


Baggeboda Press, 1128 Rhode Island St., Lawrence, Kansas 
6004455 U.S -Ae 


Picture Communication Symbols (PCS) 


Mayer-Johnston Co., 964 Estellee, Solona Beach, California 
92075). Usa 


Picture Core Vocabulary 


Don Johnston Developmental Equipment, 981 Winnetka Terrace, 
Lake 2Zurach,.lLlinois (6004725 U.5.A. 


Pictures Please, A Language Supplement 


Communication Skills Builder, Inc., 3130 North Dodge Blvd., 
P.O. Box 42050, Tucson, Arizona, 85733, 1) Vso. 


Rebus 
Peabody Rebus Reading Program, American Guidance Service 
Inc., Publishers Building, Circle Pines, Minnesota 55014. 
Wis Sra 7Ne 


Talking Pictures 


321 South Third Street, P.O. Box 04513, Milwaukee, Wisconsin 
53204701) soca 
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APPENDIX C 


Instructional Guidelines 
contributed by 
Gail Van Tatenhove 


The following instructional guidelines should be applied with the 
ultimate goal being competent communication interaction. 


A. 


i 


She 


Picture Your Blissymbols single element object symbols 


Present object ‘and embellished Picture Your _Blissymbols 
flashcard ox stanip. 


Encourage exploration and interaction with the object 
while associating object features with picture 
elements. 


Utilize the Picture Your Blissymbols pictures to have 


——_—_ + CS See eC 


student request, label and play with object. 


Personalized single element object symbols 


i. 


as 


ore 


Present object and standard Blissymbol flashcard or 
stamp. 


With student, embellish the symbol to reflect features 
Significant to the student. 


Utilize the personalized Picture Your Blissymbols 


ee ee 


picture to have student request, label and play with 
the object. 


Embellished single element (object) action pictures 


ihe 


Select an action which utilizes familiar objects. 
Teach the object picture following procedures A.1 to 
AGS OL. ft peo 4 


Using a variety of similar objects, complete the 
actions, emphasizing the concept of "doing." 
e.g.: I can do something with my 
pencil/crayon/pen/marker. JI can write with it. 


Emphasize that although the picture shows an object 
(e.g. pencil), it can represent similar objects which 
have the same function. Allow the student to 
experience through his visual, tactile, kinesthetic and 
auditory channels the common hel ered of the similar 
objects. 


mis) 


Note: 


Embellished multiple element (object) action pictures 


4. 


Present each picture element in embellished form. 


Explain and demonstrate their association to each 
other. 


For reduced symbols, create materials to visually 
demonstrate the true combination. Explain that the 
resulting symbol is "too big" or whatever terms are 
appropriate to the student's understanding; e.g., 
yukky, messy, etc. Draw a simpler means of combining 
the symbol which parallels the Picture Your Blissymbols 
picture. 


Present the actual Picture Your Blissymbols flashcard 


—-—— 


or stamps and re-explain the association. 


Embellished non-object action symbols 


is 


Pac, 


Select an action which may or may not be associated 
with a specific object. 


Using a variety of associated objects, complete the 
actions, emphasizing the concept of "doing." 
exes; YI can-do something wrth a ropes) yl).caneswing it." 
Point to symbol. as 
"I can do something on the play set. I can swing 


ong i 
"I can do something with my necklace. I can swing 
at eet. 


Emphasize the action using exaggerated visual movements 
and assisting the student in the sensorimotor 
experience. Attempt to maintain the action as it 
parallels the standard Blissymbols. 


Embellished non-object modifier/descriptor symbols 


Select communication concepts which match the student's 
expected cognitive and communication needs. 


Enact the concept as it is depicted in the picture. 


Present associated activities which do not parallel the 
picture. 


Steps A through F can be taught concurrently to establish a 
fundamental expressive vocabulary of objects, actions and 
modifier/descriptors. Vocabulary for specific persons and places 
can be added via other graphic representations (e.g. pictures, 
line drawings). 
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Throughout training, emphasize the standard Blissymbol upon which 
the embellished picture is founded. When teaching, assist the 
student to trace the symbol parts and emphasize them as the main 
components of the picture. Verbally discuss the additional 
features, but avoid undue emphasis. 


As an adjunct skill to enhance Picture Your Blissymbols and 
Blissymbol use, provide on-going intervention designed to help 
the student learn to classify objects and associate common 
features. For example, present an object, such as a T.V. . The 
Blissymbol for T.V. is comprised of four pictographic elements. 
Teach the student to analyse the features of the object that make 


wie a, TV.) For example: 


SO Skiers a. (Te. Vis 

"What do we know about a T.V.?" Wait for a response. 

"It is a thing or enclosure which means everything is kept 
together in one place." (present enclosure symbol/picture) 

"We watch T.V. with our eyes." (present eye symbol/picture) 

"We listen to T.V. with our ears." (present ear symbol/picture) 
WWenplugiiat) pn to) gebwelectricity.™ (present electricity 
symbol/picture) 


Present symbols in the sequence. Present actual Pictured 
Blissymbol and standard Blissymbol to compare to sequence of 
inidividual embellished symbols. 


Provide objects which differ in 1 or 2 symbol parts and describe 
them. i.e., radio versus T.V., wheelchair vs toilet vs rocking 
chair. The student's ability to comprehend the significance of 
symbol parts and to generalize meanings signals potential to 
utilize picture outlined non-embellished compound symbols. 


Gi Picture outlined non-embellished symbols 


Le Present an object and problem-solve the features of 
that object. Allow the student to cite a variety of 
features without regard to the features included in 
the standard Blissymbol. Show the student the 
embellished symbols for any features that are available 
in Picture Your Blissymbols. 


2 Order the pictures according to the sequence in the 
standard Blissymbol. 


i Present the standard Blissymbol and remove unnecessary 
embellished symbols that have been selected by the 
student. 

a Present the standard Blissymbol elements and place 


above or below the sequence of Picture Your Blissymbols 
elements. Draw associations between each. 


eM 


Present the standard Blissymbol stamp or flashcard and 
draw an outline form around it to serve as a cue to the 
user or receiver regarding meaning. 


Fade out use of the outline as the user becomes 


proficient in use of Blissymbols and his/her frequent 
audience understands Blissymbols. 
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APPENDIX D 


Instructions for Slippers 


Materials: 


This pair of slippers takes only 1 (20z) skein of Canadiana, the 
Shrink Resistant and Mothproofed pure wool, two No. 8 Beehive 
knitting needles and one No. G. Plastic Crochet Hook (American 
Gauge). 


CoSstewol o4) Glee 

Leta row: (aken 2 sh 2 ae eRepeatsEroma™, to, 6nd.of, row. 

engrow:  P2s*K2P2, Repeat rrom *\2to ‘end ch row. 

Repeat these two rows of (K2 P2) ribbing for 7 inches. “Cast off 
LOOSELY in ribbing. 


Fold cast-on edge over to meet cast-off edge and sew side seams. 
Seams indicate heel and toe. Join wool at heel and crochet picot 
edge around as follows: 


{peal saree ii ibeotwchs bMics lest... bas.c. in next st. Repeat 

from * to énd of round. Fasten off. For cord, crochet a chain 
24 ins. long. Thread through eyelets formed by picot edge and 

edge of sock. 


39 


APPENDIX E 


312 BLISSYMBOL + EMBELLISHMENT VOCABULARY 


Blissymbol 


PEOPLE 


aide 
baby 
boss 


boy 


brother 
dad 
docreor 
driver 


family 


firerighter 


friend 
sieht 
group 
he 


hers 
pes 


I, me 
Tc 
man 


mine 


mom 
neighbour 
person 


police 
officer 


she 
sister 


stranger 


Embellishment 


person offering assistance. 
figure of baby. 
supervising person pointing to workers. 


figure of boy. "Note Picture Your Blissymbols 
Visor/cap. 


figure of boy in house. Numeral 2 highlighted. 
Figure of dad with children in house. 

figure of doctor + stethoscope. 

person pointing to car. 

figures of parents and children in house. 
Figure of firefighter extingutshing fires 
person + thumbs up. 

figure of girls Note identifying hair braids. 
person + group of faces. 


2 figures pointing to man symbol: No. "3 high- 
lighted. 


2 figures pointing to woman symbol with 
possessive arm. No. 3 highlighted. 


2 figures pointing to man symbol with 
possessive arm. No. 3 highlighted. 


person pointing to self.” No. 2 highlighted. 
figure pointing to andiscriminate object. 
figure of man. 


figure of man pointing to self + possessive 
arm. Now. l) highlighted: 


figure of woman with children in house. 
person + row of houses. 
person with body features. 


figure of policesofizcer’ +, tratrie lights. 


2 figures pointing to woman. No. 3 highlighted. 
figure of girl in house. No. 2 highlighted. 


person thinking and looking toward unknown face. 


40 


Blissymbol 


teacher 
theirs 


Visitor 
woman 
worker 
you 


yours 


ACTION 


action 
indicator 


to be 
Lo, Duy 
to close 


toucollect7] 
gather 


to come 
LES) (elayy 

GO. Cit 

to dance 
toreat 

to tall 
to feel 
Gomi nish 
CO. iis 

to forget 
CO TgeL 


to give 


t0--go., 
to leave 


to hate 


to have 


Embellishment 
person pointing out lesson on blackboard 
to pupils. 


2° froGures  pointangeto group: ) Person in,group 
has possessive arm No. 3 highlighted. 


person + person arriving at house. 

figure of woman. 

person indicating workers. 

figurespointings to ppersonyNo:; 2 highlighted. 


figure pointing to person with possessive arm 
No. 2° highlighted. 


feet added to indicator. Note Picture Your Blissymbols 
slippers. 


person becoming a part of world/life. 
dollar sign. +>shopping" cart. 


figuresclosing® box: 


figures running towards each other. 
figure approaching someone. 

tears from the eye. Highlighted arrowhead. 
knite + loat of bread. 

figures dancing. 

open mouth preparing to eat from spoon. 
figure falling. Highlighted intensity marker. 
heart with solid colouring. 

figure with completed painting. 

figure repairing object. 

figure indicating thought gone from head. 


2 hands receiving something. Highlighted 


arrowhead. 


1 hand giving something. 


someone showing and telling dejected figure to go. 


angry figure in fighting posture. 


figure carrying possessions in a sack. 
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Highlighted arrowhead. 


Blissymbol Embellishment 


to help figure assisting. 

to hug figures hugging. 

Lomi & sad face on feeling symbol; figure with cut 
knee or cramp. 

to kiss kissing fish. 

to know figure indicating knowledge in head. 

to learn figure reading and learning from a book. 

to Tike heart}with soladscolourings® Highlighted 
intensity marker. 

tovlLook, 

to see eyeglasses. 

to love Valentine heart. Highlighted arrowhead. 

to play figure playing with ball. Feeling symbol 
with happy face. 

to push figure pushing something. 

to read eyeglasses + book. 

to ride figure riding on wheeled vehicle. 

to=sort figure making separate piles of stones. 

to stop hand? in] positions-tor stopping, (e.g. “trariire): 

to swim figure swimming. Highlighted arrowhead. 

to tak £igures talking. 

Lo ,think figures pointing sro Lai obi ted mpi, 

to. touch hand touching a flower. 

to wait figures in postures of waiting. 

to want a feeling of searching for a needed object(ball). 

to wash figure taking a bath. 

to work figures working. 

to write pencil + lines. 

DESCRIPTIVES 

afraid feeling symbol showing fear + highlighted 
arrow + ghost. 

angry feeling symbol showing anger + fighting figure. 

bad feeling symbol showing sadness + thumbs down. 

big elephant. 

bored figure in bored posture. 
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Blissymbol 


broken 
clean 
cold 

oll oy sce 8 Be 
aLyiy 
electric 
empty 
excited 
a 
funny 
good 
happy 
hot 
hungry 
little 
lonely 
many 
more 
new 

old 
DrEercty 
sad 


safe 


Saeik 
smart 


tharsty 


tired 


BODY “PARTS 


arm 
body 


eae 


Embellishment 

broken pencil. 

highlighted T-shirt. 

figure in posture of feeling cold. 

figure pushing umbrella against wind or opening. 
soiled T-shirt. 

additional electracadl) plug. 

figure scraping empty bowl. 

feeling of excitement — hat thrown in air. 
figure with overflowing bowl. 

feeling of laughter and smiling mouth. 

feeling + happy face + thumbs up. 

feeling " happy face + highlighted arrowhead. 
flame with highlights. 

heart with solad colour. Figure holding stomach: 
mouse. 

figure walking away from the group. 
numerous multiplication signs. 

juice jug refilling glass. 

highlighted car indicating new. 

old, broken down car. 

emphasizing pretty facial features. 

feeling + sad face. Highlighted arrowhead. 


heart with solid colour. Figure sitting beneath 
PELOCECEI VeRrooe inerain. 


figure in posture showing stomach pain. 
figure pointing to himselr and his brain: 


feeling in sold colour. Sweating figure pointing 
LO va drinks 


feeling in solid colounse Figure Leaning against 
wall. 


figure indicating arm. 
emphasized feature (body). 


emphasized feature (ear). 
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Blissymbol Embellishment 


eye brows + lashes. 

foot foot, +9 toes: 

hand hand + fingers. 

head emphasized feature (head). 

leg leg + Loot. 

mouth within head. 

nose emphasized feature (nose). 
HYGIENE/ 

MEDICAL _ 

brush paintbrush. Hairbrush. 
deodorant top-on deodorant container. 
medicine bilissribottier 

sanitary 

napkin pad. 

shampoo figure washing hair. 

soap hand + bubbles. 

tissue box + tissues. Nose is outlined. 
toilet object drawing. 

toothbrush object drawing + bubbles around teeth. 
toothpaste object drawing. 

towel figure drying self with towel. 
washcloth object drawing. 

water additional waves. 

HOME/ 

FURNITURE 

bathroom bath tub’ + shower: 

bed bedcovers. 

bedroom blinds over window. 

chatx Cushlon. 

cupboard added perspective. 

door window + doorknob. 

floor room perspective + solid’ colour floor: 
LOrk object drawing. 
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Blissymbol 
kitchen 


knife 

napkin 

plate 
refrigerator 
room 

sitting room 
spoon 

stove 

table 


window 


NATURE/ 
WEATHER 


animal 
bird 
ni ict gi 
flower 
moon 
rain 
snow 
sun 
star 
thunder 


tree 


FOOD & 
DRINK 


beer 
candy 
cocoa 
coffee 
cookie 
dessert 
drink 


food 


Embellishment 

cooking utensil + knitter ‘fork 
object drawing. 

object drawing + knife + fork 


object drawing. 


cupboard perspective + electrical wire + plug. 


perspective + light + window. 
couch and ichair: 

object drawing. 

object drawing. 

tablecloth. 


shutters. 


indiscriminate object drawing. 
wings. 
Fins, and tanl. 


petals. 


clouds: + 7ain. 

clouds + snowflakes. 
highlighted object. 
highlighted object. 


cloud + rain + soundwaves. 


object drawing. 


beer mug. 

candy in wrapper. 
drink in cup + marshmallow/cream. 
cup, + coffee spot. 
cookie monster. 
Partattsineglass, 
fluid in .wolass. 


ig@abitey <b se@nelc, 
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Blissymbol 


rapa iee 
hamburger 
hot dog 
juice 
meat 
milk 

pop 

tea 


vegetable 


CLOTHING 
elothing 
Coat 
dress 
pants 


pyjamas/ 
nightgown 


shirt 
shoes 
socks 
swimsuit 


underwear 


TRANSPOR- 
TATION 


airplane 
boat 

bus 
cab/taxi 
Cats 
train 
wheel 


wheelchair 


Embellishment 
leaves 

object drawing. 
object drawing. 
qlass’+ frule. 
object drawing. 
glass + milk “jugs 
glass + pop bottle. 
cup + teapot; 


cabbage or lettuce growing. 


Variety of clothing items’. 
coat on hanger. 
dress on hanger. 


Danes, OF tanger. 


pyjamas on hanger + drawn window blind. 
shirt on hanger. 
shoe on foot. 
socks on foot/leg. Socks hanging up. 
swimsuits on hangers. Figure swimming. 


underwear. 


object drawing. 
object drawing. 


object drawing. 


object drawing. Highlighted clock hands. 


object drawing. 
object drawing + railroad tracks. 
object drawing. solid colour wheel. 


object drawing. 
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Blissymbol 


BUILDINGS/ 
PLACES 


cafeteria 


camp 


church 


group home/ 
inetd Cutton 


home 
hospital 
house 
iibrary 
McDonald's 
place 
Store 
restaurant 
school 
theatre 


workshop 


RECREATION/ 
GENERAL 
bag, sack 
ball 
Blissymbol 
book 


Dosa, 
file box 


chemical 
product 


cigarette 
colour 
computer 
container 
date 

doll 


Embellishment 


group of faces in cafeteria line. 


group of faces gathered together + tree 
+ highlighted clock hands. 


GPUNCTIIs On Cnurch + angelrc Noly Tace-. 


house + person + group faces. 

house + highlighted solid colour feeling. 
house + stethoscope. . 

door + window + chimney. 

house + bookshelf + books. 

golden arches. 

figure pointing to site/location. 
Ssnieopping cart t+ display or tins + dollar, 
figures in booth + knife + fork. 

figure teaching in school building + group faces. 
group heads watching screen. 


figure working with tools. 


object drawing + packages. 
football. beachsballs 
hand pointing to communication display. 


object drawing. 
object drawing. 


chemical flask. 

object drawing + smoke. 
outline of rainbow. 
object drawing. 

object drawing. 
highlighted arrowheads. Man and woman meeting. 


PLoupe Oi. CO Ls 
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Blissymbol 


game 


qirt 
gym 
hammer 
letter 
machine 
magazine 
money 
mail 
pail 
paint 
paper 
paLcEy 


pencil 
phone 
protection 
puzzle 
radio 


record 
player 


shovel 
(drinking) 
straw 
thing 
oor 

toy 


ea W ee 


SOCIAL 
bye bye 
hello 
maybe 


no 


Embellishment 

racing cars + feeling with happy face + 
highlighted arrowhead. 

figure carrying present to someone. 
figure of strong man working out. 
object drawing. 

object drawing. 

gear mechanism. 

book. .haghlighted clock £ace and hands. 
dollar + piggy bank. 
users + parcel. 

no ilimstration. 

paintbrush + can of paint’ 

writing on page. 


gathering of faces with party hats + feeling 
with happy face + highlighted arrowhead. 


object drawing. 

pay phone + wire + electrical plug. 
figure Sitting under root protected Lrom rain. 
jigsaw puzzle parts. 


object drawing + electrical ping: 


speaker + turntable. 
pibesotirdirte(scladscotouryer hole simeground: 


glass + straw. 


indiscriminate object/person form. 
hand + screwdriver. 


wagon + feeling with happy face + highlighted 
arrowhead. 


TOV, Cabinet + electrical DLug. 


figures leaving each other. 
figures approaching each other. 
figure in thinking posture. 


figure with emphasized thumbs down. 
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Blissymbol 


please 


sorry 


thanks 
WOW 
yes 


yuck 


QUESTIONS 


answer 


what? 


what thing? 


when? 
where? 


who? 


TIME/ 
CALENDAR 


breaktime/ 


recess 
future 
past 
present 
now 

time 
birthday 
Christmas 
day 
holiday 


nignt 


year 


CONCEPT s 


down 


here 


Embellishment 


figure kneeling, pleading, solid colour heart. 


solid colour heart. Highlighted arrowhead figure 


in repentant posture. 

figure receiving. solid colour heart. 
emphasized facial features. Thumbs up. 
figure with emphasized thumbs up. 


emphasized facial features. Thumbs down. 


figure closing the question box. 
figure in questioning pose. 
figure questioning contents of gift. 
highlighted clock face hands. 

figure looking under table. 


figure looking at ‘blindfolded person. 


highlighted clock face hands. 
figure looking forward. 

figure looking backward. 

figure between past and future. 


figure between smaller past and future symbols. 


hour numerals + highlighted clock hands. 


baby in cradle. 
baby in cradle + kneeling figures. 
highlights around sun. 


highlights around sun + feeling with happy face 
+ highlighted arrowhead. 


stars. 


highlighted sun. Universe + direction. 


figure pointing downward. 


figure pointing to Location{(near). 
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Blissymbol 
inside 
on 

out 
over 
there 
under 
up 
that 
these 
this 


those 


INTERACTIVE 
PHRASES 


all gone 
how are you? 


i dont teknow 


I need help 
in my bag 
it teil oft 
know what 


let's stop 
now 
my name is 


Vane Weta 


not 
open 


please wait 


question 


sore bottom 


Embellishment 

figure inside box. 

figure ‘sitking-on Vocation. 

PIGUEe OULSTUSTOOx, 

EIGureyunping over Vocatson. 
figure poineing to; Location. (tar). 
figure looking under location. 
figure looking upward. 

(fan)e 


finger pointing to objects (near). 


finger pointing to object 


finges pointing =tovobject? (near). 


finger pointing: to. objects: (far). 


highlighted multiplication sign + emptied glass. 


figure pointing to you and to feeling. 


figure pointing to self + figure in questioning 


pose. 


figure pointing to self + figure assisting. 


figure pointing to self + possessive arm + bag. 


seated figure + glass falling from table. 


figure thinking + figure questioning. 


figure with finished painting. Figure 


representing 'now'. 


figure pointing to self + possessive arm + 
paper and pencil. 


figure pointing to self + possessive arm. 
Enhanced clock hands. Action indicator feet. 


thumbs down. 
open box. 


figure pleading + solid=scolour hearts 
figures in waiting postures. 


figure in questioning pose. 


feeling with sadeface. Highlighted buttocks. 
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Blissymbol 


your turn 


ADDITIONAL 
VOCAB 

EO put 
garden 
scissors 


comb 


Embellishment 


figure pointing to person with possessive arm. 
No. 2 highlighted + highlighted clock face hands 
+ action) indicator fect. 


figure placing an indiscriminate object. 
flowers. 
object drawing. 


object drawing. 
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